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INTRODUCTION

This Guide for Planning and Assessing 
Institutional Effectiveness is presented as 

an instructive overview of the planning and 
assessment process at the University of North 



UNA’s Mission Statement reads as follows:

The mission of the University of North Alabama 
is to be Innovative. Inclusive. Engaged. 
Evolving. Global.

As a student-centered, regional, state-
assisted institution of higher education, the 
University of North Alabama pursues its 
mission of engaging in teaching, research, 
and service in order to provide educational 
opportunities for students; an environment 
for discovery and creative accomplishment; 
and a variety of outreach activities meeting 
the professional, civic, social, cultural, and 
economic development needs of our region in 
the context of a global community. 

The mission is accomplished through the 2019-
2024 Strategic Plan, which is organized into five 
themes: Theme One: Transformational Student 
Experience; Theme Two: Academic Excellence 
and Innovation; Theme Three: Diversity and 
Inclusion; Theme Four: Financial Sustainability; 
Theme Five: Institutional Identity.

ASSESSMENT AND INSTITUTIONAL 
EFFECTIVENESS OVERVIEW

Institutional Effectiveness is “the process of 



3. Assessment works best when the program it 
seeks to improve has clear, explicitly stated 
purposes.

4. Assessment requires attention to outcomes 
but also equally to the experiences that lead 
to those outcomes.

5. Assessment works best when it is ongoing 
not episodic.

6. Assessment fosters wider improvement 
when representatives from across the 
educational community are involved.

7. Assessment makes a difference when it 
begins with issues of use and illuminates 
questions that people really care about.

8. Assessment is most likely to lead to 
improvement when it is part of a larger set of 
conditions that promote change.

9. Through assessment, educators meet 
responsibilities to students and to the public.

Note: The original article appeared on the American 
Association for Higher Education (AAHE) web site 
at: http://www.aahe.org/assessment/principl.html 
(site no longer active). A more detailed explanation 
of each principle is available via the following link: 
http://www. liberty.edu/media/1650/9Principles.pdf.

While the primary purpose for engaging in a 
comprehensive institutional effectiveness and 
assessment process is to improve institutional 
programs and services, the method by which 
this process is to be guided should be clear, 
consistent, and concise. The process should also 
follow accepted standards of both articulation 
and accountability so that documented 
evidence of the process may be effectively used 
to support all four of the above-mentioned 
agencies. 

With this in mind, the foundation on which 
UNA’s Guide for Planning and Assessing 
Institutional Effectiveness is built comes 
primarily from the Southern Association of 
Colleges and Schools Commission on Colleges 
through their Principles of Accreditation: 
Foundations for Quality Enhancement 
(2018), and the Core Requirements (CR), 
Comprehensive Standards (CS), and Federal 
Requirements (FR) included therein.

As a general rule, demonstrating compliance 
with an accreditation requirement typically 
involves responding to key phrases embedded 
in the core requirement or comprehensive 
standard. Crafting responses that thoroughly 
address the literal interpretation of all 
keywords and phrases is vital. This is especially 
important in the institutional effectiveness  
requirement of CR: 7.1, 7.3, 8.1, 8.2, 8.2.a, 8.2.b., 
and 8.2.c. 

The key points of this requirement that 
typically must be interpreted literally and 
addressed satisfactorily are:

• The institution is the primary focal point for 



The key points of this requirement that 
typically must be interpreted literally and 
addressed satisfactorily are:

• The expected focus for documenting 
compliance is at the unit level of individual 
educational programs, administrative, and 
support services.

• The expected achievements of each 



should also adopt learning outcomes which 
support the program’s mission and that may 
support the institution’s core competencies. 
Furthermore, each department should 
improve these learning  outcomes through the 
establishment of useful assessment strategies.

Outlined below are additional positions/
areas responsible for initiating and acting on 
assessment results. Appropriate goals should 
be assigned, and a timeline formulated for 
completion of each phase of the assessment 
process; all unit personnel should be involved 
in the planning/assessment process and in the 
implementation of indicated improvements.

• Vice Presidents are responsible for reviewing 
all departmental reports within  their 
division, coordinating departmental goals 
with divisional goals, and developing a 
divisional Annual Report.

• Deans are responsible for developing, 
collecting, reviewing, and approving 
new goals to be added to the unit’s long-
term strategic goals as well as completing 
the Annual Report. Deans also have the 
responsibility of reviewing the five-year 
program reviews with each department chair.

• Department chairs and program faculty 
are responsible for recommending changes 
in curriculum and departmental goals and 
student learning outcomes as a result of the 
five-year program reviews and assessment 
of the student learning outcomes. Changes 
should typically be recommended in the 
academic year following each program 
review. This process is documented and 
approved through the departmental, college, 
and institutional curriculum committee 
structure. The department chair is also 
responsible for completion of the Annual 
Report.

• Strategic Planning and Budget Study 
Committee is responsible for aligning 
resources to specific institutional 
effectiveness goals as well as serving in an 
advisory capacity to strategic, annual, and 
budget planning.

• The President is responsible for initiating 
approval of any changes to the University 

Mission Statement. Following completion 
of the University Mission Statement Review 
every fifth year and with consideration of 
any resulting recommendations from the Ad 
Hoc Leadership Task Force, the President 
will recommend any changes needed in 
the University Mission Statement. These 



• Shared Governance is a means of University 
management in which each chief group in 
the University community participates in 
decision-making. This participation must be 
real and based on the principles that each 



shared governance structure, are also 
required to undergo a cyclical process of 
comprehensive evaluation and assessment. 

• External Assessment



July 31 is the target date for completion, 
and the program review report should be 
submitted through Watermark. After the OAA 
reviews the report, it is sent to the Institutional 
Effectiveness Committee, and assigned to a 
committee member, who will determine if all 
requirements of the report have been met. Once 
this process is complete, the  OAA will provide 



ASSESSMENT OF CORE COMPETENCIES 
WITHIN EACH ACADEMIC PROGRAM 
As part of the Annual Report, academic 
departments at UNA are surveyed to ascertain 
progress within each department toward 
establishing and assessing student learning 
outcomes within each program.

As part of the overall assessment of learning 
outcomes, each program must specify its 
outcomes, how each outcome is assessed, 
the results of the assessment(s), and what 
improvements were made based on the results 
of the assessment(s). Therefore, program 
learning outcomes that support UNA’s Core 
Competencies are adequately assessed and 
improved within the academic department in 
which the program resides. 

UNIVERSITY-LEVEL ASSESSMENTS 
The University’s assessment process calls 
for systematic assessment in at least the 
following areas: evaluation of the Mission 
Statement (five-year cycle), evaluation of 
the University Goals, and evaluation of the 
effectiveness of administrative processes 
and/or systems within the University (five-
year cycle). University-level assessment will 
be administered by the President’s Office, 
the Institutional Effectiveness Committee, 
the Strategic Planning and Budget Study 



ASSESSMENT REPORT COMPONENTS
The assessment templates to be used in 
conjunction with the various assessments 
or reports identified in this guide differs 
somewhat as a result of the different focus of 
each assessment. In general, however, each 
template and the assessment report that is 
generated will:

• address the specific goal/learning outcome, 

• identify key performance indicators,

• document and analyze the results achieved,

• document the actions for continuous 
improvement as a result of the analysis,

• identify the office responsible for ensuring 
that the assessment is completed, and

• identify the office or position responsible 
for ensuring that improvement plans are 
implemented.

These results, as summarized in the assessment 
report, will go to the appropriate approving 
authority and will be shared with the 
appropriate constituent groups. These results 
are then used to influence goals and outcomes 
for the next planning cycle. 

 
POST-ASSESSMENT ACTIVITIES 

The various assessment reports are typically 
due to each unit’s respective approving 

authority on July 31 annually or every five 
years, depending upon the assessment 
schedule. While the report brings closure to 
the previous period’s assessment cycle, it also 
represents the beginning of the next stage of the 
planning and assessment cycle.

The typical planning process is outlined below:

• Assessment Reports (completed by 
July 31) are reviewed by appropriate 
administrator(s) and constituent groups 
during the fall following their completion. 
Each approving authority is to provide 
effective feedback to the reporting unit at 
every level in order to achieve the goal of 
continuous improvement.

• Some adjustments to the upcoming annual 
reports and budgets may result from 
immediate problems and opportunities 
that are identified. These immediate 
adjustments will be made to the Annual 
Report and/or budget in September. Two-
way feedback is essential in the budget 
request process and should include 
documentation of the improvements or 
modifications made as a result of approved 
or denied requests for funding.

• Upon reviewing assessment reports, the 
Institutional Effectiveness Committee 
may make recommendations concerning 
changes to the assessment process. While 
it is not the function of the Institutional 
Effectiveness Committee to recommend 
changes to a program, department, or 
support units, this committee does have 
the responsibility of assessing the overall 
assessment process.

• Results of assessments will be used 
primarily to develop new initiatives, goals, 
and budgets for the upcoming academic 
year. In some cases, the results will impact  
planning for several years into the future.

INSTITUTIONAL 
EFFECTIVENESS/PLANNING/ 
BUDGETING/ASSESSMENT 
TIMELINE

Planning, budgeting, and assessment 
activities are ongoing and overlapping, with 

some activities focused on current year plans 
and budgets, and concurrent activities meant 
to address future year plans and budgets. 
A formal procedure for submitting annual 
and interim requests for new or additional 
funding has been established. Budget 
requests may be wholly/ partially funded 
at the unit, college, division, or University 
level. Feedback from each applicable level to 
the unit level is necessary for effective unit 
planning and budgeting. In order to provide 
guidance in implementation of planning, 
budgeting, and assessment activities for both 
current and future activities, this document 
integrates the two timelines – one for current 
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CONCLUSION

This assessment guide is intended as a tool 
to guide each unit in its planning and 

assessment activities and to help ensure that 
all appropriate assessments take place on a 
systematic schedule. It is not intended as the  
answer to each assessment question that may 
arise. Each unit is encouraged to be innovative 
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Educational Support/Administrative 
Department Review –These reports are 
required for each support/administrative unit. 
They are to be completed every five years on 
a cycle identified by the vice presidents. The 
reviews are to involve numerous constituent 
groups of the
 
University and look at the extent to which 
the department successfully accomplishes its 
mission and goals.

Operational Outcome – A clear, concise 
statement that describes how a department 
(academic/administrative/educational 
support) can demonstrate the completion of a 
goal.

Performance Indicators – Performance 
Indicators are the metrics used to measure how 
well a goal is being achieved. Depending on the 
goal, the metric or performance indicator might 
be the results from nationally normed tests or 
exams scores on various surveys of constituents 
or some other specific measure that helps 
determine the degree to which a University or 
Unit Goal is being accomplished.

Goals – Specific items that an academic, 
educational support, or administrative unit 
wants to pursue during the course of a defined 
period. For each goal, the unit identifies several 
specific strategies or actions to be taken in 
support of the goal. For most of the academic, 
educational support, and administrative units 
of the University, these goals should guide 
certain actions at the unit level.

Program Assessment – An ongoing process 
designed to monitor and improve student 
learning. Faculty develop explicit statements 
of what students should learn, verify that the 
program is designed to foster this learning, 
collect empirical data that indicate student 
attainment, and use these data to improve 
student learning.

Student Learning Outcomes – Student learning 
outcomes are at the core of the academic 
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